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Abstract: This study aims to explore and understand the experiences of international 
students from Malaysia, the Philippines, and Nigeria regarding their educational beliefs 
and classroom behaviors. This study employed a qualitative research design to 
investigate students' experiences across different cultural and educational contexts. 
The participants consisted of three international students representing Malaysia, the 
Philippines, and Nigeria. Data were collected through interviews and analyzed 
thematically. The findings revealed several themes related to educational beliefs and 
classroom behaviors, including enrichment activities, special education, corporal 
punishment, student participation, cheating, beliefs about teacher authority, and 
absenteeism. The results indicate both similarities and differences across the three 
countries, reflecting the influence of cultural values, social expectations, and 
institutional practices on educational experiences. The study suggests that educators 
and policymakers should adopt culturally responsive approaches that acknowledge 
diverse perspectives, promote inclusive learning environments, and foster positive 
student engagement across educational contexts. 
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INTRODUCTION 

Education in every country has different cultural and linguistic backgrounds. 
Individuals have their own cultural backgrounds, beliefs, and experiences in educational 
practices (Sarı & Yüce, 2020). Culture refers to the shared knowledge, values, beliefs, 
attitudes, rules of behavior, and role expectations held by members of a social group 
(Badawi, 2024). It can also be understood as a set of shared perceptions, feelings, values, 
and norms developed and maintained by a group that influences individuals' behavior 
within that group. Culture also influences educational settings, including the roles of 
teachers and students in the classroom (Israelsson, 2016). 

Students develop beliefs and attitudes through their personal and educational 
experiences. Beliefs can be defined as ideas, assumptions, or understandings about the 
world that individuals consider to be true (Valckx et al., 2021). Attitude can be defined as a 
tendency to respond positively or negatively to particular groups, symbols, or events, 
reflecting an individual's feelings toward their surroundings and influencing how they react 
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to different situations (Rohmani & Andriyanti, 2022). These beliefs and attitudes, which are 
shaped by cultural and educational experiences, can influence classroom interactions, 
participation, and learning practices. As a result, cultural backgrounds can affect 
perceptions of effective teaching, appropriate classroom behavior, and student engagement 
in the learning process (Sarı & Yüce, 2020).  

Cultural differences often lead to different expectations regarding teacher authority, 
student participation, discipline, and classroom interaction. Some educational contexts 
emphasize authority and discipline, while others encourage active participation and 
discussion. These differences shape educational beliefs and classroom practices, resulting 
in diverse classroom experiences for teachers and students (Gulzar et al., 2024). Previous 
studies have shown that cultural norms and values play an important role in classroom 
management and student behavior. Factors such as teacher authority, disciplinary 
practices, student participation, and peer interaction are often influenced by the cultural 
context in which learning takes place. Consequently, students from different cultural 
backgrounds may hold different perspectives on classroom behavior (Badawi, 2024). 

In multicultural education, classroom behaviors manifest not only in routine 
engagements but also in complex ethical choices. A critical, culturally influenced behavior 
is academic dishonesty, or cheating. This means students engage in dishonest practices 
during their studies to gain an easy advantage and achieve academic success (Purnamasari, 
2013). Many students cheat because of heavy academic pressure, negative peer influence, 
and fear of failing exams. This heavy pressure forces them to do anything, including 
cheating, to get good grades (Murdiana et al., 2023). Students also cheat because they like 
to delay their work, especially when the homework is too hard or when they cannot manage 
their time well (Ghufron & Risnawati, 2016). In Indonesia, this high pressure and bad habit 
lead many students to seek help online, where social media accounts openly sell services to 
do daily school tasks and homework for them (Fathoni, 2024). Culture shapes daily 
interactions and discipline; it makes students stay quiet in class out of fear of strict teachers, 
defines nonverbal rules, such as the perceived impoliteness of using the left hand, and drives 
different reactions to school rules, ranging from accepting strict physical punishment to 
preferring soft communication.  

Many previous studies discuss classroom behavior, but most rely on numbers and focus 
on general teaching methods. Few in-depth qualitative studies directly compare how 
international students from different countries feel about these sensitive school issues. This 
study wants to fill that gap. The purpose of this study is to explore and understand the real 
experiences of international students from Malaysia, the Philippines, and Nigeria regarding 
their educational beliefs and classroom behaviors. By listening to their stories, this research 
can show how different cultural backgrounds significantly shape students' views of school 
rules, teacher authority, and academic honesty.  
 

METHOD 

This study employed a qualitative research design to explore students' perspectives on 
educational practices across different cultural backgrounds. Data were collected through 
semi-structured interviews with three participants, identified by the pseudonyms Jac 
(Malaysia), Philip (Philippines), and Geri (Nigeria). The interview questions were adapted 
from Dresser's framework of intercultural classroom and educational practices, which 
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includes themes such as Enrichment Activities, Special Education, Student Participation, 
Corporal Punishment, Cheating, Teacher Knows Best, and Absenteeism. Semi-structured 
interviews were selected because they allow participants to describe their experiences and 
perspectives in depth while providing researchers with sufficient flexibility to explore 
emerging issues during the interview process. This approach is widely used in qualitative 
educational research because it enables a deeper understanding of participants’ 
experiences and perceptions (Jalilzadeh et al., 2024). Similarly, Harper and Prentice (2024) 
argue that interview-based qualitative methods are particularly effective for examining 
students’ views and experiences regarding educational and academic issues. 

To enhance the credibility of the findings, the researcher reviewed the interview 
transcripts multiple times and compared participants' responses across the predetermined 
themes. The data were then organized according to Dresser's framework and interpreted in 
relation to relevant literature and previous studies. This analytical process is consistent 
with Braun and Clarke's (2022) view that qualitative analysis should involve careful 
engagement with the data to identify meaningful patterns and interpretations. 
Furthermore, purposive participant selection is commonly employed in qualitative studies 
because it enables researchers to obtain rich, relevant information from individuals with 
direct experience of the phenomenon under investigation (Shoaib & Ali, 2020). Ethical 
considerations were observed throughout the study. Participation was voluntary, 
participants were informed about the purpose of the research, and pseudonyms were used 
to protect their identities. All interview data were treated confidentially and used solely for 
academic purposes. 
 
FINDINGS AND DISCUSSION 

Enrichment Activities 

The interview results showed that students in Malaysia, the Philippines, and Nigeria 
were involved in various learning activities outside the classroom. These activities included 
interviews, homework, and community-based assignments that allowed students to 
connect academic knowledge with real-life situations. Such experiences suggest that 
learning is not limited to classroom instruction but can also take place through interactions 
with family members, communities, and people from different cultural backgrounds. 
Research has shown that learning activities conducted outside the classroom can help 
students develop practical understanding, social skills, and intercultural awareness (Celio 
et al., 2011; Salam et al., 2019). 

Jac shared that one of the assignments she remembered involved interviewing 
individuals from a different religious background. 

"We once interviewed Buddhist people about how they worship God and the 

materials they use during their religious rituals" (Jac, interview, 2026). 

Jac's experience suggests that students were encouraged to learn directly from 
members of other communities rather than relying only on information provided in 
textbooks. Through these interactions, students had opportunities to gain firsthand 
knowledge of cultural and religious practices different from their own. This type of activity 
may help students become more open to diversity and develop a deeper understanding of 
other cultures. According to Deardorff (2020), direct interaction with people from different 
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cultural backgrounds can strengthen intercultural competence and encourage students to 
appreciate cultural differences. Similarly, Schwarzenthal et al. (2020) found that learning 
experiences involving cultural diversity contribute to students’ social awareness and 
intercultural understanding. 

Phillip explained that homework was a common part of school life in the Philippines and 
was often completed with support from family members. 

"Teachers usually gave us homework to complete at home, and we often worked on 

it together with our parents" (Phillip, interview, 2026). 

Phillip’s response highlights the important role of family involvement in students’ learning 

experiences. Homework not only reinforces what students learn at school but also creates 
opportunities for parents to participate in the educational process. When students receive support 
from their families, learning can become a shared responsibility rather than an individual task. 

Research by Wilder (2014) found that parental involvement is positively associated with students’ 
academic achievement and motivation. More recently, Barger et al. (2019) also reported that 
collaboration between schools and families can improve students’ engagement and learning 

outcomes. 

A similar experience was reported by Geri, who explained that some assignments 
required students to interact with family members and observe activities within their 
communities. 

"We sometimes had assignments that involved our family or community, such as 

interviewing family members or observing activities around us" (Geri, interview, 

2026). 

Geri's response shows that learning activities outside school can help students connect 
classroom concepts to everyday life. By observing real situations and engaging with people 
in their communities, students can better understand how knowledge is applied beyond 
academic settings. These experiences reflect the principles of experiential learning, in which 
learning activities involving social interaction and cultural engagement can contribute to 
students' personal growth, communication skills, and intercultural awareness (Celio et al., 
2011). 

The participants' responses indicate that enrichment activities play an important role 
in supporting learning beyond the classroom. Through interviews, homework, and 
community-based assignments, students have opportunities to apply their knowledge in 
authentic contexts while developing communication skills and cultural awareness. These 
findings are supported by recent studies showing that experiential and culturally connected 
learning activities can enhance student engagement, intercultural competence, and 
meaningful learning outcomes (Celio et al., 2011; Salam et al., 2019). 
 

Special Education 

The results show different approaches to special education in the Philippines, Nigeria, 
and Malaysia. Phillip and Geri mentioned instances where students with special needs were 
welcomed and accommodated within the school community, whereas Jac shared that many 
students with disabilities attend separate special schools. These differences reflect the 
international debate about inclusive education versus segregated special education. 

"In the Philippines, if there are students with special needs, they are supported, 

because people in the Philippines are friendlier" (Phillip, interview, 2026). 
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Phillip's reference to students with special needs being "supported" is consistent with 
research showing that inclusive environments can promote positive social relationships 
and acceptance among students with and without disabilities. This finding is in line with the 
study by Edward Asamoah et al. (2018), which found that visually impaired students 
generally supported inclusive education, as it allowed them to learn alongside their peers 
and demonstrate their abilities.  

"In my school, students with special needs were generally respected. Teachers tried 

to support them, although the resources available were not always enough" (Geri, 

interview, 2026). 

Likewise, educators worked to help these students and ensure they were participating 
in learning activities, Geri said. He added that the resources and support services provided 
were sometimes inadequate to address their educational needs fully. Geri's finding that 
teachers support students with special needs despite limited resources is corroborated by 
Rashed Aldabas (2020). Teachers generally felt prepared to teach students with disabilities, 
but challenges existed, particularly when resources, experience, and specialized support 
were lacking. Moreover, a meta-analysis by Françoise Guillemot and colleagues (2022) 
found that teachers’ attitudes towards inclusive education are generally positive and have 
become increasingly positive over time. The support for inclusion was especially strong 
among special education teachers. 

"For students with special needs, there are special schools for them" (Jac, interview, 

2026). 

During her school years in Malaysia, Jac said students with disabilities were generally 
enrolled in special schools, rather than studying with students without disabilities in 
mainstream classrooms. She stated, "Students with special needs, there are special schools for 

them." This finding suggests that the participant's educational system adopted a more 
specialized approach to special education. Research indicates that although special schools 
may provide specialized services, inclusive settings can promote social participation and 
equal opportunities when sufficient support is available (Asamoah et al., 2018). 
 

Corporal Punishment 

The interview findings revealed differing perspectives on the effectiveness of corporal 
punishment in addressing student behavior. The participants from Nigeria, the Philippines, 
and Malaysia expressed varying beliefs based on their educational experiences and cultural 
contexts. While some participants believed that corporal punishment remains effective in 
maintaining discipline and preventing students from repeating mistakes, others argued that 
communication and guidance are more beneficial for supporting students’ behavioral 
development. These differences suggest that cultural values, educational practices, and 
personal experiences influence beliefs about discipline. 

Geri from Nigeria expressed a critical view of corporal punishment. Although he 
acknowledged that punishment may temporarily stop inappropriate behavior, he believed 
it is not the most effective method for helping students improve in the long term. 

"Personally, I do not think it is the best method. It may stop bad behavior for a short 

time, but I believe communication and guidance are more effective in helping 

students improve" (Geri, interview, 2026). 
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Geri’s response suggests that behavioral improvement should be achieved through 
communication rather than fear of punishment. From his perspective, students are more 
likely to develop positive behavior when teachers explain mistakes, provide guidance, and 
support students in understanding the consequences of their actions. This finding reflects 
contemporary approaches to classroom management that emphasize positive discipline 
and supportive teacher-student interactions (Cipriano et al., 2024). Research has shown 
that positive disciplinary practices help students develop self-regulation, responsibility, and 
stronger relationships with teachers, thereby contributing to more sustainable behavioral 
improvement (Wulandari & Abdullah, 2024). Similarly, studies have highlighted that 
communication-based approaches encourage students to understand behavioral 
expectations rather than merely avoiding punishment (Eddy et al., 2024; Pan et al., 2024). 

Phillip shared a different perspective from the Philippines. He believed that corporal 
punishment is effective because students become obedient and avoid repeating 
inappropriate behavior after receiving punishment. 

“Effective. Students who receive punishment immediately obey and do not repeat 

the same mistakes because students there highly respect their teachers” (Phillip, 

interview, 2026). 

Phillip's response indicates that corporal punishment is viewed as a disciplinary tool 
that produces immediate compliance. In his view, punishment encourages students to 
follow classroom rules because they respect their teachers and do not want to experience 
the same consequences again (Pan et al., 2024). This finding suggests that discipline is 
closely connected to teacher authority and students' willingness to obey classroom 
expectations. Similar perceptions have been reported in educational contexts where 
corporal punishment is considered a means of maintaining order and reinforcing discipline 
(Dhaliwal et al., 2024). However, previous studies have also found that while corporal 
punishment may lead to short-term obedience, it does not always guarantee long-term 
behavioral improvement because students may comply primarily out of fear rather than a 
genuine understanding of their mistakes (Visser et al., 2022). 

When asked about students’ feelings after receiving corporal punishment, Phillip 
explained that students often feel embarrassed because the punishment occurs in front of 
their classmates. 

“Embarrassed, because their classmates see it. But the next day they are usually 

fine and treat it as a lesson” (Phillip, interview, 2026). 

This response suggests that corporal punishment may create emotional reactions in 
addition to behavioral consequences. Feelings of embarrassment may encourage students 
to reflect on their actions and avoid repeating similar behavior (Heekes et al., 2022). 
Interestingly, Phillip perceived these feelings as temporary and believed that students 
eventually regard the experience as a lesson rather than a lasting negative experience. This 
finding suggests that students may view punishment as part of the learning process in their 
educational environment (Zhang & Qi, 2024). However, recent studies have found that 
public punishment can affect students' emotional well-being and classroom experiences, 
particularly when students perceive it as humiliating or unfair (Pan et al., 2024). 

Phillip also stated that corporal punishment does not affect students’ relationships with 
teachers. 
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“It does not affect the relationship because it only happens in the classroom. Outside 

the classroom, everything returns to normal, and people forget about it" (Phillip, 

interview, 2026). 

Phillip’s statement suggests that students in his context may separate disciplinary 
actions from their personal relationships with teachers. Punishment is viewed as part of the 
teacher’s role in maintaining discipline rather than as a personal conflict. As a result, 
students continue to communicate normally with teachers after the incident (Zhang & Qi, 
2024). This finding reflects how cultural understandings of authority can shape students’ 
interpretations of disciplinary practices. Research has shown that students’ perceptions of 
teacher authority influence how they respond to disciplinary actions and how they maintain 
relationships with teachers following corrective measures (Eddy et al., 2024). Nevertheless, 
other studies suggest that positive teacher-student relationships are generally associated 
with more effective behavioral management and stronger classroom engagement than 
punitive approaches alone (Cipriano et al., 2024; Wulandari & Abdullah, 2024). 

Jac from Malaysia shared an experience that reflects changes in educational practices 
over time. She explained that corporal punishment was used in primary school, particularly 
when students failed to complete assignments or engaged in misbehavior. 

“When I was in primary school, students could be caned on the hand for mistakes 

such as not doing homework or misbehaving” (Jac, interview, 2026). 

Jac’s experience indicates that corporal punishment was previously accepted as a 
disciplinary practice within her educational context. The punishment was intended to 
discourage inappropriate behavior and encourage students to follow school rules. However, 
she also explained that such practices are no longer common because educational 
regulations have changed, and many parents oppose physical punishment in schools. 

“Now teachers cannot give physical punishment because the Ministry of Education 

has introduced new regulations, and many parents do not allow their children to 

receive such punishment” (Jac, interview, 2026). 

This finding reflects broader changes in educational policies and public attitudes toward 
student discipline. Increasing attention to student well-being, children's rights, and positive 
learning environments has encouraged many schools to reduce the use of corporal 
punishment and adopt alternative disciplinary approaches (Wulandari & Abdullah, 2024). 
Similar trends have been reported in various educational systems where policymakers and 
parents have advocated for non-physical forms of discipline (Dhaliwal et al., 2024; Heekes 
et al., 2022). 

Despite these policy changes, Jac believed that corporal punishment could still be 
effective in encouraging discipline. 

“It is effective because many students become afraid of repeating the same mistakes 

and become more diligent in completing their assignments because they are afraid 

of being caned” (Jac, interview, 2026). 

Jac's response suggests that corporal punishment is perceived as effective because it 
serves as a deterrent. Students may become more careful and responsible because they wish 
to avoid future punishment (Visser et al., 2022). This perspective is similar to Phillip's belief 
that punishment promotes obedience and discourages repeated misconduct. However, 
educational researchers have argued that while fear of punishment may influence behavior 



 

Exploring Educational Beliefs and Classroom Behaviors… | Proceedings of NiCE 2026 

 

Zidni Rizqi Kamila et al.  67 

 

in the short term, positive discipline strategies are generally more effective in supporting 
long-term behavioral development and intrinsic motivation (Pan et al., 2024; Cipriano et al., 
2024). 
 
Student Participation 

The findings from the interviews indicate that student participation is influenced by 
teacher authority, classroom culture, and students’ confidence in expressing their ideas. 
Philip and Geri emphasized the impact of teacher authority on classroom engagement. 
Philip and Geri explained, 

“When students are afraid of teachers, they become less active in class. They may 

avoid asking questions because they are worried about giving the wrong answer” 

(Philip, interview, 2026). 

“When students are afraid of strict or intimidating teachers, they tend to become 

quiet in class. If students know the answer, they enjoy participating. However, if 

they do not know the answer, everyone tends to remain silent” (Geri, interview, 

2026). 

These statements suggest that fear of authority and uncertainty about answers can 
discourage students from actively participating in classroom discussions. Students’ 
willingness to participate appears closely linked to classroom environment and perception 
of authority. Philip and Geri reported that students tend to be less active when they fear 
strict teachers, avoiding questions or discussion to prevent mistakes. This aligns with 
Downing et al. (2020), who identified fear of negative evaluation as a major contributor to 
student anxiety in learning environments. 

In contrast, Jac described a learning environment that fosters participation from an 
early age. Jac shared, 

“Since junior high school, students have been accustomed to giving presentations 

in English. If a student is inactive, it will affect the group’s score. Therefore, other 

group members usually help students who do not understand the material” (Jac, 

interview, 2026). 

This highlights that regular presentation practices and collaborative learning can 
motivate students to engage more actively in classroom activities. Jac emphasized that early 
exposure to presentations and group-based learning encourages engagement. This 
supports Cooper et al. (2018), who found that active-learning practices reduce anxiety and 
increase participation when students perceive them as beneficial. 

Students participate more confidently when they feel supported and respected. Fear of 
authority, however, can reduce engagement and willingness to express opinions. Teachers 
thus play a crucial role in creating a positive learning environment that promotes 
participation while minimizing students’ fear of mistakes or negative evaluation. 
 
Cheating 

Academic cheating emerged as a recurring issue discussed by all participants. Although 
each participant described different educational experiences, their responses revealed 
several common factors contributing to cheating behavior, including peer influence, fear of 
failure, academic pressure, inadequate preparation, and classroom supervision. These 
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findings support previous studies that suggest academic dishonesty is a multifaceted 
phenomenon influenced by both individual and social factors (Harper & Prentice, 2024). 

Jac explained that cheating frequently occurs among students and is often influenced by 
friendship circles. According to Jac, adolescents are easily influenced by their peers, 
especially when they associate with friends who frequently engage in misconduct. Jac 
stated, 

"If you hang out with friends who tend to make mistakes like that, you will end up 

doing the same thing" (Jac, Interview, 2026). 

Jac further explained that students sometimes cheat because they fear failing a subject. 
Although some peers attempt to discourage cheating, their advice is not always effective 
when students are unwilling to listen. These responses suggest that peer relationships play 
an important role in shaping students' academic behavior. This finding is consistent with 
Zhao et al. (2022), who reported that students are more likely to engage in academic 
misconduct when cheating behavior is normalized within their peer groups. 

Philip reported similar findings. According to Philip, students who struggle 
academically often rely on their classmates during examinations. He explained, 

"Usually during exams, students who are not doing so well sit next to the smart ones 

so they can cheat" (Philip, Interview, 2026). 

Philip also identified several factors that encourage cheating, including inadequate 
preparation, learning difficulties, and limited concentration during classroom instruction. 
He stated, 

“Besides not studying, another factor is being a slow learner” (Philip, Interview, 

2026). 

Philip’s responses indicate that students may use cheating as a coping strategy when 
they feel academically unprepared or unable to meet academic expectations. Similar results 
were reported by Harper and Prentice (2024), who found that students often justify 
cheating when they perceive themselves as academically disadvantaged compared to their 
peers. 

Philip noted that teacher supervision influences students’ opportunities to cheat. 
According to him, teachers actively monitor examinations by walking around the classroom 
rather than remaining seated. This practice may reduce students’ willingness to engage in 
dishonest behavior because they are aware that their actions are being observed. Such 
findings align with Harper and Prentice (2024), who emphasized that classroom monitoring 
and teacher presence can discourage academic misconduct by limiting opportunities for 
dishonest behavior. 

Geri emphasized academic pressure and fear of failure as the primary reasons students 
cheat. Geri explained, 

“I think the main reasons are pressure to get good grades, fear of failing, and 

sometimes not being fully prepared for the exam” (Geri, Interview, 2026). 

Geri’s response suggests that cheating is not always motivated by a desire to gain unfair 
academic advantages. Instead, students may resort to dishonest practices because they 
experience anxiety regarding academic performance and fear negative consequences if they 
fail. This finding supports the study conducted by Ajit et al. (2024), which identified fear of 
failure as one of the strongest predictors of academic cheating. Students often perceive 
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cheating as a means of avoiding poor academic outcomes and maintaining satisfactory 
grades. 

Taken together, the findings indicate that a combination of personal and environmental 
factors shapes cheating behavior. Across all participants, peer influence, fear of failure, 
academic pressure, and inadequate preparation emerged as the most prominent 
contributors to academic dishonesty. These findings are consistent with previous research 
demonstrating that academic cheating is influenced not only by individual characteristics 
but also by social contexts and educational environments (Zhao et al., 2022; Harper & 
Prentice, 2024; Ajit et al., 2024). Therefore, efforts to reduce academic dishonesty should 
focus not only on punishment but also on strengthening academic support, fostering ethical 
values, and creating learning environments that reduce students’ perceived need to cheat. 
 

Teacher Knows Best 

The traditional "Teacher Knows Best" paradigm, which positions the educator as the 
absolute authority and primary source of knowledge within the classroom, is undergoing a 
profound cultural re-evaluation. Empirical data from interviews with international students 
from the Philippines, Malaysia, and Nigeria illustrate a collective shift away from 
conventional, teacher-centered methodologies toward a more democratic and open 
pedagogical framework. This finding is consistent with previous studies that highlight the 
important role of student-centered learning in encouraging students to participate more 
actively in the classroom. This approach has been shown to increase student engagement 
and improve academic achievement across different ability levels (Kaput, 2018). Student 
engagement itself is a complex concept that involves behavioral, emotional, and cognitive 
aspects, all of which contribute to students' active involvement in learning (Kahu, 2013). 
Achieving active participation is not always easy, as various challenges can hinder it in the 
learning process. In addition, student-centered learning, closely related to active learning, 
has been widely recognized as an effective approach to enhancing students' motivation, 
encouraging deeper involvement, and supporting a better understanding of the material, 
ultimately leading to more meaningful learning experiences (Prince, 2004).  

In Malaysia, respect for teachers' expertise does not make students passive. Students 
can still actively participate in discussions and build shared understanding in class. Jac 
explained that, 

"Yes, it is true, teachers are expected to master the subject matter well, but many 

of them are also willing to accept corrections from students. They do not always 

insist that they are right" (Jac, interview, 2026). 

Jac's experience shows that an interactive learning environment where information is 
generated can mix with traditional respect for educators. The teacher-student connection 
shifts toward a balanced academic partnership rather than a one-way transfer of 
information. This relationship is consistent with Mercer and Dawes (2014), who contend 
that effective classroom discussion is crucial for enhancing students' critical thinking 
abilities and enhancing their intellectual understanding. Supporting such open-ended 
discussion immediately increases student engagement and active participation in the 
classroom (Sedova et al., 2019).  

In the Philippines, classroom hierarchies are becoming flatter, reflecting a similar 
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democratic movement. In contemporary Filipino classrooms, students remain active 
contributors rather than merely confirming the instructor's infallibility. Philip stated that, 

“In the Philippines, there is no strong belief that teachers are always right. Teachers 

often treat students as individuals who can share opinions and participate in 

discussions" (Philip, interview, 2026). 

Philip’s observations indicate a shift toward autonomy-supportive instruction, where 
students are encouraged to think independently rather than passively receive information. 
Self-Determination Theory (SDT), which emphasizes supporting students' autonomy and 
fostering greater self-direction in their learning, is consistent with this strategy (Whitehead, 
2023). This setting encourages the confidence required for significant academic risk-taking 
by validating student contributions. To increase student engagement, these interactional 
patterns are essential for developing critical thinking and communication skills that last a 
lifetime (Septia et al., 2021). 

This pedagogy of mutual respect is further mirrored in Nigeria, particularly through the 
normalization of student inquiry. Geri emphasized that questioning is no longer perceived 
as an insubordinate challenge to teacher authority, but rather as a legitimate tool for 
intellectual development. Geri explained, 

"Yes, I think students should be encouraged to ask questions respectfully. It helps 

students think critically and understand the lesson better" (Geri, interview, 2026). 

The core nuance in Geri’s reflection is the concept of "respectful dissent." When the 
educational ecosystem redefines questioning as a mechanism for cognitive engagement 
rather than a threat to power, students willingly take greater responsibility for their 
learning. This interactional safety is crucial, as the quality of teacher-student interactions 
directly dictates a student’s willingness to vocalize ideas and engage in deeper analytical 
thinking (Sedova et al., 2020). In this context, teachers' use of power is crucial in 
determining how students interact in the classroom. Various degrees of control can either 
limit or increase students' chances to actively participate (Munir, 2025).  

Although the experiences of these three countries are combined, it becomes clear that 
student involvement and teacher authority are not incompatible. Instead, they work in 
tandem in contemporary learning environments. Open communication, constructive 
criticism, and a loose academic hierarchy are becoming more prevalent in classrooms, even 
as educators continue to serve as esteemed facilitators. In the end, such encouraging, 
conversation-focused settings successfully prepare students to meet the cooperative 
expectations of contemporary society (Zhao & Watterston, 2021).  
 

Absenteeism 

The findings indicate that various factors, including school policies, health conditions, 
family circumstances, financial difficulties, and student motivation, influence absenteeism. 
The interviews also reveal differences in how schools in Malaysia, the Philippines, and 
Nigeria address student absences. 

In Malaysia, school regulations play an important role in preventing absenteeism. Jac 
explained that, 

"I went to a Chinese school in Malaysia, and Chinese schools have strict discipline, 

so students do not dare skip class. If you cannot attend due to illness, you have to 
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have a doctor's note. If there is a family matter, permission will be granted as long 

as it is signed and written by the student's parents. Most schools in Malaysia 

implement this, but Chinese schools are even stricter" (Jac, interview, 2026). 

This statement demonstrates that strict attendance policies and disciplinary practices 
discourage students from being absent without valid reasons. Students are required to 
provide clear evidence and follow formal procedures when they are unable to attend school, 
thereby increasing their sense of responsibility for attendance. Such regulations may also 
create a culture in which regular attendance is viewed as an important expectation and 
obligation among students. This finding supports Alias et al. (2024), who explain that 
monitoring systems and preventive measures can be effective in reducing truancy and 
absenteeism. The interview also highlights the importance of the school environment, 
which Syazwani et al. (2021) identified as one of the most significant factors influencing 
student absenteeism. The participant's experience suggests that a well-regulated school 
environment can influence students' behavior and encourage them to prioritize attendance. 

A different situation was found in the Philippines. Philip reported that students often 
skipped school because they disliked strict teachers. 

"Students at my school in the Philippines used to be absent because they were 

truant. They would come in in the morning but leave the gates in the afternoon, 

skipping to the computer lab. This usually happened because students did not like 

strict teachers" (Philip, interview, 2026). 

This finding reflects the concept of truancy, as defined by Sutphen et al. (2010), as 
unexcused absences from school. The participant's statement also supports Cabrera et al. 
(2025), who found that strict teachers and unfavorable school environments can negatively 
affect students' motivation to attend school. Additionally, Philip explained that attendance 
regulations were relatively flexible at his school, unlike at Jac's. 

"The most common reason is that they are sick, but they do not need a doctor's note; 

just a written permission slip is enough. At my school, there is also no maximum 

number of excuses. You can take as many leaves as you like. I once had a friend who 

only came in twice, for graduation. He was frequently absent but still received low 

grades. It is like they are given a C, but they have to clean the school and buy school 

supplies. However, these absences significantly impacted his performance" (Philip, 

interview, 2026). 

The participant then described a friend of his who attended school only twice and faced 
academic consequences despite being given opportunities to make up missed attendance. 
This suggests that absenteeism can significantly affect academic performance. Such findings 
are consistent with Ghimire (2024), who emphasized that absenteeism negatively 
influences academic achievement and may increase the risk of educational difficulties. The 
interview also aligns with Pengpid and Peltzer's (2017) study, which reported a relatively 
high truancy rate of 31.4% among Filipino students aged 13–15 years.  

In Nigeria, absenteeism appears to be influenced by multiple personal and 
socioeconomic factors. Geri stated that, 

"In my school in Nigeria, common reasons for absenteeism include illness, family 

problems, financial difficulties, and sometimes a lack of motivation to attend school 

regularly" (Geri, interview, 2026). 

This finding corresponds with Syazwani et al. (2021), who identified family problems 
and health issues as major causes of absenteeism. It also supports Ghimire's (2024) findings 



 

Exploring Educational Beliefs and Classroom Behaviors… | Proceedings of NiCE 2026 

 

Zidni Rizqi Kamila et al.  72 

 

that financial barriers and motivational issues contribute to students' absence from school. 
The mention of illness is particularly significant in the Nigerian context, where many 
children miss school because of preventable health conditions and limited access to 
healthcare services. As reported by Health for Nigeria (2025), illness often leads to 
prolonged absences that hinder students' academic progress.  

 The interviews reveal both similarities and differences in absenteeism across the 
three countries. Illness emerged as a common reason for absence in Malaysia, the 
Philippines, and Nigeria. However, the influence of school policies differed considerably. 
While Malaysian schools emphasized strict attendance regulations and documentation, 
Philippine schools were more lenient and reported truancy associated with dissatisfaction 
toward teachers. In Nigeria, absenteeism was more strongly linked to health, family, and 
financial challenges. These findings support Syazwani et al. (2021), who concluded that 
absenteeism is a multidimensional issue influenced by school, family, personal, and health-
related factors.  
 
CONCLUSION 

This study explored students’ behaviors and educational experiences through the 
perspectives of participants from Malaysia, Nigeria, and the Philippines. The findings 
revealed that culture significantly influences educational practices, student participation, 
discipline, special education, academic integrity, and absenteeism. While educational 
approaches varied across the three countries, all participants emphasized the importance 
of respect for teachers, positive classroom relationships, and inclusive learning 
environments in supporting student engagement and development. The study highlights 
how cultural values, social expectations, and institutional contexts shape students’ 
experiences and behaviors in school. 

The findings suggest that educators and policymakers adopt culturally responsive and 
inclusive approaches that recognize diverse cultural perspectives and promote meaningful 
student participation. Efforts to strengthen communication, support students' well-being, 
and address challenges such as absenteeism and academic dishonesty can contribute to 
more effective learning environments. Future research may include a broader range of 
cultural contexts and stakeholders, such as teachers, students, and parents, to further 
deepen understanding of the relationship between culture and education. 
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