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Abstract 

This conceptual paper explores the intersection between Islamic education and 

sustainability, emphasizing the role of faith-based pedagogy in promoting environmental 

awareness and responsible stewardship. Rooted in Qur’anic principles such as khalifah 

(stewardship), amanah (trust), and mizan (balance), Islamic education offers a moral and 

theological framework that can enrich the global discourse on Education for Sustainable 

Development (ESD).  

Through a literature-based analysis of contemporary Islamic educational 

practices, this study reimagines how Islamic pedagogy can foster ecological 

consciousness, ethical responsibility, and sustainable behavior among learners. The paper 

argues that integrating environmental ethics into Islamic education not only aligns with 

the spiritual essence of Islam but also addresses the pressing environmental challenges of 

the 21st century. Based on this background, the present paper aims to: (1)Analyze the 

theoretical relationship between Islamic pedagogy and environmental sustainability; (2) 

Explore how Islamic educational values can be operationalized to foster sustainable 

development; and (3) Propose practical strategies for integrating environmental ethics 

within the framework of Islamic education. 

At the institutional level, Islamic schools and pesantren can function as eco-

campuses or green pesantren that integrate sustainable living practices—waste reduction, 

renewable energy use, and organic farming—into daily operations. teacher evaluation 

systems should recognize sustainable practices as professional indicators. For example, 

incorporating environmental action projects into teacher performance assessments 

motivates sustained engagement. In pesantren, kyai and ustadz hold significant moral 

authority; their personal example in conserving resources or leading environmental 

campaigns reinforces ecological consciousness as part of Islamic identity. 

Several pedagogical models can operationalize Islamic environmental ethics 

within education: (a)The Eco-Theological Reflection Model (ETRM). This model 

combines scriptural study with ecological inquiry. (b) Service-Learning Model. Grounded 

in the principle of amal saleh (righteous action), students engage in community-based 

environmental projects—such as waste recycling, tree planting, or waterway 

restoration—as acts of faith. (c) Integrated Curriculum Model. This model merges 

sustainability concepts across religious and general subjects. (d) Character-Based 

Sustainability Education (CBSE). Rooted in akhlaq al-karimah, this model emphasizes 

character formation through habitual environmentally friendly behavior—energy saving, 

cleanliness, and community service. Synthesizing theoretical and practical insights, an 

integrated framework for faith-based sustainability education can be proposed. It consists 

of four interrelated dimensions: Spiritual Foundation, Curricular Integration, Pedagogical 

Transformation and  Institutional Culture. 

The discussion presents practical models and strategies for embedding 

sustainability values into curricula, teacher training, and community-based learning 

within Islamic educational institutions. By reinterpreting faith-based pedagogy through a 

sustainability lens, this study contributes to the development of an educational paradigm 

that nurtures both spiritual growth and environmental responsibility. 

Keyword: Faith Based Environmental Education, Islamic Pedagogy, Sustainability Education. 
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A. Introduction 

The 21st century has witnessed an escalating global environmental 

crisis characterized by climate change, deforestation, pollution, and 

biodiversity loss. These challenges are not merely scientific or technological 

issues but deeply moral and educational ones, demanding a transformation in 

human consciousness and behavior. Education, therefore, plays a crucial role 

in shaping individuals’ attitudes and responsibilities toward the natural world. 

Within this broader framework, Education for Sustainable Development 

(ESD) has emerged as a global educational paradigm, emphasizing the 

integration of environmental, social, and economic dimensions of 

sustainability into teaching and learning processes (UNESCO, 2017). 

In predominantly Muslim countries such as Indonesia, the role of 

religion in education is deeply embedded in cultural and moral values. 

Islamic education (Pendidikan Agama Islam or PAI) is not only concerned 

with the transmission of religious knowledge but also with the formation of 

ethical and spiritual character (akhlaq al-karimah). Islam views human beings 

as khalifah fil ard—vicegerents on Earth—entrusted with maintaining the 

balance (mizan) and harmony of creation (Qur’an, 55:7–9). This theological 

worldview provides a solid foundation for developing faith-based approaches 

to sustainability and environmental care (Nasr, 1996; Foltz, 2003). 

However, despite Islam’s rich ecological teachings, the integration of 

environmental ethics into Islamic education remains limited in both policy 

and practice. Studies have shown that Islamic schools, madrasahs, and 

pesantren often prioritize ritualistic and cognitive aspects of faith while 

underemphasizing ecological awareness and environmental responsibility 

(Abdullah, 2019). This gap indicates a need to reinterpret Islamic pedagogy 

through the lens of sustainability, transforming it from a content-based to a 

value-oriented and action-driven approach. 

Recent scholarship in Islamic education advocates for eco-theological 

pedagogy—a form of faith-based teaching that cultivates environmental 
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consciousness through reflection on Qur’anic verses, prophetic traditions, and 

real-world environmental challenges (Abu-Hola, 2020; Ozdemir, 2003). This 

approach seeks to harmonize spiritual formation with ecological literacy, 

enabling learners to perceive environmental care as an act of worship 

(ibadah) and moral responsibility. When properly contextualized, Islamic 

pedagogy can contribute meaningfully to the global discourse on 

sustainability by fostering both environmental ethics and socio-spiritual 

awareness (Faruqi, 2007). 

The urgency of integrating sustainability into Islamic education is 

particularly relevant for Indonesia, home to the world’s largest Muslim 

population and a diverse network of Islamic educational institutions. 

Pesantren, madrasahs, and Islamic universities play a strategic role in shaping 

not only religious understanding but also civic behavior and community 

values. Therefore, embedding sustainability within these institutions can 

significantly impact societal attitudes toward the environment, social justice, 

and intergenerational equity (Aziz, 2021). 

Based on this background, the present paper aims to: 

1. Analyze the theoretical relationship between Islamic pedagogy and 

environmental sustainability; 

2. Explore how Islamic educational values can be operationalized to foster 

sustainable development; and 

3. Propose practical strategies for integrating environmental ethics within the 

framework of Islamic education. 

Through a literature-based and conceptual analysis, this study 

reimagines faith-based education as a transformative medium that connects 

spirituality, ethics, and sustainability. The ultimate goal is to present a 

pedagogical model where iman (faith), ilmu (knowledge), and amal (action) 

converge to cultivate a holistic understanding of humanity’s responsibility 

toward creation. 
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B. Theoretical Review 

1. Islamic Theological Foundations of Sustainability 

In Islamic thought, environmental stewardship is not a peripheral 

theme but a central theological principle rooted in the Qur’an and Hadith. 

The concept of khalifah fil ard (vicegerency on Earth) defines humanity’s 

role as caretaker and moral guardian of creation. The Qur’an declares: “It 

is He who has made you successors upon the earth” (Qur’an 6:165), 

emphasizing both privilege and accountability. This notion situates 

humans within a relational cosmology where all elements of creation—

humans, animals, plants, and inanimate beings—are interconnected and 

bound by divine order (mizan) (Izzi Dien, 2000). 

The Qur’an repeatedly condemns corruption and imbalance (fasad 

fil ard), associating environmental degradation with moral and spiritual 

deviation (Qur’an 30:41). Thus, environmental care in Islam transcends 

utilitarian motivations and becomes an act of worship (ibadah), reflecting 

obedience to God’s command and gratitude for His creation (Nasr, 1996). 

Seyyed Hossein Nasr, one of the foremost voices in Islamic environmental 

philosophy, argues that ecological crises arise from spiritual alienation—a 

loss of the sacred view of nature. Reconnecting education with the sacred 

dimension of the environment is therefore fundamental to restoring 

balance between humans and nature (Nasr, 1996). 

The prophetic traditions (Hadith) also reinforce ecological ethics. 

The Prophet Muhammad (peace be upon him) emphasized moderation in 

resource use, kindness to animals, and the planting of trees as acts of 

ongoing charity (sadaqah jariyah). As he said: “If a Muslim plants a tree 

or sows seeds and then a bird, or a person, or an animal eats from it, it is 

regarded as a charitable gift” (Sahih al-Bukhari, no. 2320). Such 

teachings embed environmental sustainability within Islamic spirituality 

and ethics. 
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Theologically, these principles converge into an Islamic eco-ethic 

that promotes justice (adl), moderation (wasatiyyah), and harmony (mizan) 

as the foundations for sustainable living. When internalized through 

education, these values provide not only moral motivation but also 

behavioral direction for environmental stewardship (Foltz, Denny, & 

Baharuddin, 2003). 

2.  Pedagogical Theories in Faith-Based Education 

From an educational standpoint, pedagogy refers to the method and 

philosophy of teaching that shapes how learners acquire knowledge and 

values. In Islamic education, pedagogy is holistic (tarbiyah), aiming to 

cultivate the intellect (‘aql), the soul (ruh), and moral character (akhlaq). 

Al-Ghazali (1058–1111) viewed education as a process of spiritual 

purification and ethical transformation, not merely intellectual training 

(Al-Ghazali, trans. 1998). Thus, learning in Islam integrates cognitive, 

affective, and spiritual domains, which aligns naturally with 

sustainability’s multidimensional nature. 

Faith-based pedagogy incorporates values, beliefs, and practices 

derived from religious worldviews. It seeks to develop moral reasoning 

and social responsibility by connecting knowledge with faith-based ethics 

(Halstead, 2004). Within Islamic contexts, this involves creating learning 

environments that link revelation (wahy), reason (‘aql), and experience 

(tajribah)—forming a tripartite epistemology that grounds moral decision-

making (Al-Attas, 1991). 

When adapted to sustainability education, this model enables 

students to perceive environmental protection not merely as a civic duty 

but as a form of ibadah (worship). Islamic pedagogy therefore serves as a 

moral compass guiding learners toward ethical engagement with 

ecological and social realities (Zahara & Halim, 2018). 
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Furthermore, modern educational theorists such as Paulo Freire 

(1970) emphasize critical pedagogy—an approach that encourages 

learners to question oppressive systems and participate in social 

transformation. This resonates with the Islamic pedagogical mission of 

islah (reformation) and amar ma’ruf nahi munkar (promoting good and 

preventing harm). In essence, both frameworks advocate for education as a 

transformative force that nurtures consciousness, responsibility, and 

action—key dimensions of sustainability learning. 

3. Islamic Pedagogy and Education for Sustainable Development (ESD) 

The concept of Education for Sustainable Development (ESD), 

endorsed by UNESCO, encourages education systems to integrate 

environmental awareness, social equity, and economic responsibility into 

all levels of learning (UNESCO, 2017). While secular in its origins, ESD’s 

ethical goals parallel Islamic teachings about stewardship, justice, and 

balance. Integrating Islamic pedagogy with ESD principles can therefore 

produce a contextually relevant model of sustainability education for 

Muslim societies (Hidayat, 2021). 

Islamic education’s contribution to ESD lies in its holistic vision of 

human development (insan kamil)—a person who embodies faith, 

knowledge, and moral responsibility. Unlike secular sustainability 

frameworks that often emphasize behavioral change alone, Islamic 

pedagogy adds a transcendent dimension, grounding sustainability in 

theological meaning and moral accountability before God (Faruqi, 2007). 

In practice, this integration requires reimagining curricula, 

pedagogy, and institutional culture to reflect sustainability values through 

faith-based content. For example, lessons on tawhid (oneness of God) can 

emphasize ecological unity, while discussions on zakat and waste 

management can be connected to social and environmental justice. 

Similarly, project-based learning activities within pesantren or Islamic 
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schools can involve tree planting, recycling initiatives, and energy 

conservation framed as acts of amanah and gratitude. 

By aligning the moral-spiritual objectives of Islamic education 

with the transformative goals of ESD, faith-based pedagogy can cultivate 

not only environmental literacy but also a deeper ethical consciousness 

rooted in divine accountability. Such integration ensures that sustainability 

education moves beyond awareness toward character formation and moral 

action. 

C. Implementative Discussion 

1. Operationalizing Sustainability within Islamic Educational Contexts 

Reimagining Islamic pedagogy for sustainability requires moving 

beyond theoretical affirmations toward concrete institutional practices. 

Islamic education, with its emphasis on moral formation and community 

engagement, possesses a unique potential to embody sustainability 

principles in daily learning experiences. Implementation must occur on 

three levels: curricular, pedagogical, and institutional. 

At the curricular level, sustainability themes should be 

systematically embedded across subjects, not limited to natural sciences. 

Qur’anic studies can highlight verses related to the environment (ayat 

kauniyah), while fiqh lessons can explore Islamic jurisprudence on 

environmental ethics (fiqh al-bi’ah). For example, integrating topics such 

as water conservation, waste management, and the ethics of consumption 

within Islamic jurisprudence encourages students to understand 

environmental responsibility as a religious obligation (Hidayat, 2021). 

At the pedagogical level, experiential and participatory methods—such as 

project-based learning, service learning, and reflective journaling—can be 

used to bridge theory and practice. These methods align with the prophetic 

model of education (uswah hasanah), which emphasizes learning through 

action and moral exemplarity (Abu-Hola, 2020). 
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At the institutional level, Islamic schools and pesantren can function as 

eco-campuses or green pesantren that integrate sustainable living 

practices—waste reduction, renewable energy use, and organic farming—

into daily operations. These practices create a living laboratory of 

sustainability and model environmentally responsible behavior for the 

surrounding community (Aziz, 2021). 

2. The Role of Teachers as Environmental Educators 

Teachers in Islamic education act as murabbi (nurturers) and 

uswah (role models) who embody the values they teach. Therefore, teacher 

training is a critical entry point for implementing sustainability education. 

Professional development programs for guru PAI should include modules 

on environmental ethics from both Islamic and scientific perspectives. 

In addition to content mastery, teachers must cultivate eco-

pedagogical competence—the ability to design learning experiences that 

connect faith, ecology, and community well-being. Training workshops 

could employ reflective exercises on Qur’anic ecology, collaborative 

lesson-planning around local environmental issues, and partnerships with 

environmental NGOs. Research by Zahara and Halim (2018) demonstrates 

that when teachers internalize ecological values as part of their faith, their 

classroom practices naturally shift toward sustainability. 

Moreover, teacher evaluation systems should recognize sustainable 

practices as professional indicators. For example, incorporating 

environmental action projects into teacher performance assessments 

motivates sustained engagement. In pesantren, kyai and ustadz hold 

significant moral authority; their personal example in conserving resources 

or leading environmental campaigns reinforces ecological consciousness 

as part of Islamic identity. 

3. Pedagogical Models for Faith-Based Sustainability Education 
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Several pedagogical models can operationalize Islamic 

environmental ethics within education: 

a. The Eco-Theological Reflection Model (ETRM). This model 

combines scriptural study with ecological inquiry. Students analyze 

selected Qur’anic verses (e.g., Surah Al-An’am 6:141–145; Ar-Rum 

30:41) alongside local environmental data. The goal is to link 

revelation to contemporary ecological realities, developing both 

cognitive understanding and moral conviction (Ozdemir, 2003). 

b. Service-Learning Model. Grounded in the principle of amal saleh 

(righteous action), students engage in community-based 

environmental projects—such as waste recycling, tree planting, or 

waterway restoration—as acts of faith. Reflection sessions afterward 

relate their experiences to the concept of amanah (trust). Empirical 

evidence suggests that service learning in Islamic schools enhances 

environmental responsibility and empathy (Abdullah, 2019). 

c. Integrated Curriculum Model. This model merges sustainability 

concepts across religious and general subjects. For instance, 

mathematics lessons can include carbon-footprint calculations; Islamic 

history classes can discuss environmental stewardship in the Prophet’s 

Medina Charter; and art courses can promote upcycled design projects 

inspired by Islamic geometry. Such integration fosters 

interdisciplinary understanding and breaks the dichotomy between 

“religious” and “scientific” knowledge. 

d. Character-Based Sustainability Education (CBSE). Rooted in akhlaq 

al-karimah, this model emphasizes character formation through 

habitual environmentally friendly behavior—energy saving, 

cleanliness, and community service. Teachers evaluate students’ 

progress not only by academic scores but by consistent demonstration 

of responsible habits. Over time, these practices form the ethical 

disposition (malakah) essential to sustainable living. 

4. Institutional Strategies: Toward Eco-Pesantren and Green Madrasahs 



The 8th International Conference on Islamic Studies 2025 ISSN : 2963-9816 

 

2228 
 

The institutionalization of sustainability requires visionary 

leadership and supportive policy frameworks. The eco-pesantren 

movement in Indonesia provides a pioneering example of integrating faith 

and environmental practice. Initiated by environmental NGOs and Islamic 

leaders, eco-pesantren programs incorporate waste recycling, biogas 

energy, organic agriculture, and environmental preaching (dakwah 

lingkungan) into the curriculum (Aziz, 2021). 

These institutions demonstrate how Islamic education can 

transcend classroom boundaries and influence community behavior. When 

santri engage in environmental projects as part of spiritual formation, 

sustainability becomes ingrained in the institutional culture. Furthermore, 

collaboration with governmental and non-governmental organizations 

amplifies impact by providing technical expertise, funding, and policy 

advocacy. 

At the higher-education level, Islamic universities can embed 

sustainability through research centers focusing on Islamic environmental 

ethics and green campus initiatives. Integrating sustainability indicators 

into accreditation and quality assurance systems encourages long-term 

institutional commitment. 

5. Challenges and Opportunities 

Despite promising practices, several challenges hinder widespread 

implementation. These include limited teacher competence in 

environmental education, lack of contextualized learning materials, 

insufficient institutional support, and the perception that environmental 

issues are secondary to “core” religious subjects (Abdullah, 2019; Hidayat, 

2021). Overcoming these barriers requires a paradigm shift: viewing 

sustainability not as an addition to Islamic education but as its inherent 

objective. 
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Opportunities lie in leveraging Indonesia’s strong Islamic 

networks, digital learning platforms, and community-based dakwah 

movements to promote environmental awareness. Collaborative initiatives 

between Majelis Ulama Indonesia (MUI), Nahdlatul Ulama, and 

Muhammadiyah could develop national guidelines for Islamic 

sustainability education, ensuring consistency and theological authenticity. 

Furthermore, the younger generation’s growing environmental activism 

aligns naturally with Islamic moral imperatives, providing fertile ground 

for transformative learning. 

6. Toward a Framework for Faith-Based Sustainability Education 

Synthesizing theoretical and practical insights, an integrated 

framework for faith-based sustainability education can be proposed. It 

consists of four interrelated dimensions: 

a. Spiritual Foundation: Rooting sustainability in Islamic theology 

(tawhid, khalifah, mizan). 

b. Curricular Integration: Embedding environmental topics across 

religious and secular subjects. 

c. Pedagogical Transformation: Employing participatory, experiential, 

and reflective teaching methods. 

d. Institutional Culture: Modeling sustainable living through school 

management and community outreach. 

When these dimensions interact synergistically, Islamic education 

becomes a vehicle for transformative ecological ethics—producing 

graduates who are spiritually grounded, intellectually critical, and 

environmentally responsible. 

D. Conclusion 

This conceptual study has explored the integration of Islamic 

pedagogy and sustainability education, arguing that faith-based educational 
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approaches can play a transformative role in fostering ecological 

consciousness and moral responsibility. By examining the theological 

foundations of environmental stewardship, pedagogical theories in Islamic 

education, and their alignment with Education for Sustainable Development 

(ESD), this paper demonstrates that Islamic education possesses inherent 

resources for addressing contemporary environmental challenges. 

Theologically, the Islamic worldview positions humanity as khalifah 

fil ard—God’s steward entrusted with maintaining balance (mizan) and 

preventing corruption (fasad) on Earth. This ontological relationship between 

humankind and the environment transforms ecological care into a spiritual 

duty and moral act of worship (ibadah). The Qur’an and Prophetic traditions 

offer not only ethical principles but also practical directives for moderation, 

conservation, and justice. As argued by Nasr (1996) and Izzi Dien (2000), 

sustainability in Islam cannot be separated from spirituality; it is an 

expression of living harmoniously within divine order. 

Pedagogically, Islamic education embodies a holistic vision of human 

development that integrates intellectual, emotional, and spiritual dimensions 

(tarbiyah, ta’dib, and ta’lim). This educational philosophy aligns closely with 

ESD’s call for transformative learning that promotes critical thinking, 

participatory engagement, and ethical action. When framed within faith-based 

pedagogy, sustainability becomes more than a cognitive pursuit—it becomes 

a way of being grounded in tawhid (the unity of all creation under God). 

Thus, Islamic education not only transmits ecological knowledge but also 

cultivates moral character and spiritual awareness necessary for sustainable 

living. 

At the practical level, this study emphasizes several pathways for 

implementation. Curriculum development should integrate sustainability 

themes across disciplines, linking Qur’anic principles with scientific 

understanding. Teachers, as murabbi, must be equipped with eco-pedagogical 

competencies through professional training programs that combine theology 
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and environmental science. Institutional transformation through eco-

pesantren and green madrasah initiatives provides living examples of 

sustainable practice, reinforcing ecological values through everyday behavior. 

Policy support, community engagement, and inter-organizational 

collaboration further strengthen the systemic integration of sustainability 

within Islamic education. 

The contribution of this study lies in offering a conceptual bridge 

between Islamic educational philosophy and global sustainability discourse. It 

reframes ESD within an Islamic moral-spiritual context, providing a 

culturally and theologically grounded model relevant to Muslim societies. 

This model challenges the secular bias of mainstream sustainability education 

by demonstrating that faith traditions, far from being barriers, can serve as 

catalysts for ecological transformation. Moreover, it contributes to the 

growing literature on religious environmentalism, showing how Islamic 

values can inform practical educational innovation. 

From a policy perspective, integrating sustainability within national 

Islamic education frameworks—such as curricula under the Ministry of 

Religious Affairs (Kemenag)—can align Indonesia’s environmental goals 

with its religious and cultural heritage. Educational policymakers should 

incentivize sustainability initiatives through accreditation criteria, teacher 

certification standards, and institutional grants for eco-pesantren 

development. Collaboration between religious scholars (ulama), educators, 

and environmental experts will ensure theological coherence and pedagogical 

effectiveness. 

Future research should empirically examine the impact of faith-based 

sustainability education on student behavior, institutional culture, and 

community outcomes. Comparative studies between Islamic schools and 

secular institutions could illuminate how spiritual motivation enhances pro-

environmental commitment. Additionally, exploring the digital dimension—

how online Islamic learning platforms can disseminate eco-theological 
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values—represents a promising direction for sustainable pedagogy in the 21st 

century. 

In conclusion, the integration of Islamic pedagogy and sustainability 

represents not merely an educational reform but a spiritual renaissance. It 

calls educators, students, and communities to rediscover the sacred trust 

(amanah) of caring for creation as an expression of faith. Through holistic, 

participatory, and value-driven education, Islamic institutions can nurture 

generations of environmentally conscious believers individuals who see 

environmental care as both moral obligation and act of devotion. In doing so, 

Islamic education contributes meaningfully to the global quest for a just, 

peaceful, and sustainable future. 
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